
2.9 & 2.9.1: Satisfactory Academic Progress 
I confirmed the US Department of Education requires 67%, but we can round up. Therefore, it has to be 

66.66%. We cannot set it at a flat 66%.  - Kristi L'Alier 

Before Steve left, we had a conversation about the new completion rate for SAP being proposed at 

66.66%. However, in the attached proposed policy I notice it’s rounded down to a flat 66%.  I just 

wanted to confirm if the 66% is the correct proposed rate or if it is truly supposed to be 66.66%? 

As an advisor, I believe many of us were surprised by the new change on SAP completion rate from 

66.6% to 66%. Not that I disagree with it, but many of us felt that we should have been notified on the 

change or perhaps consulted as we discuss this issue with students very often.  

Upon talking with Kristi I think that perhaps my wish would be to include a phrase like “Financial aid 

suspensions may occur without a warning semester under certain circumstances”. 

 We added this language to the Procedure Part 4, Subpart A. 

Federal regulations say we cannot use 66, it has to be 66.667 or higher 

 Thanks to all who commented, we’ve updated to 66.67% 

Satisfactory academic progress policy responses broken down by document and subpart for your ease ☺ 

2.9: 

Part 2 

C:  Part C incorrectly states that students on probation must earn a 100% completion 

rate.  It is 75% 

G: Subpart G incorrectly states that suspension occurs when students on warning do not 

meet both measures while on warning.  It basically just needs to include the word 

cumulative somewhere as it could otherwise mean a student meeting both on in the 

warning term while still falling short cumulatively would avoid suspension. 

  We updated both parts. 

2.9.1 

Part 2.  

Subpart A:  Now real problem with the wording but my sense is that we would have 

liked to see this one coming a little further off and been consulted about it (the shift to 

66% CR that is). We have a lot of questions about this one-why the 66%? And not 

66.67%, why the change at all? How does this affect Financial Aid? Is there a process 

plan to update our communication about CR (website, all of our documents, things we 

haven’t even thought of yet)?  

Subpart B: My understanding of this text is that students with dual majors get more 

than 90 total before max time triggers?  Is that true?  I’m just unsure on this but it 





  Added language.  

Part 8.  --just as a general note too, here it is broken down by numbers, elsewhere by bullets, 

elsewhere by letter, some standardization would be helpful. 

  Thanks, we went to numbers 

 9. Replace ESOL with EAP 

  Changed, thanks! 

 

3.1: Student Rights & Responsibilities 

3.4 & 3.4.1: Admissions 
I noticed an issue in the Admissions P doc. 

Take a look at Part 1. Number 3. It 





Students cannot take developmental classes under PSEO. However anyone at any age 
can register, pay for and take any class, including developmental classes. It’s possible to 
have high-school age students who are not PSEO in your class. 

The MCA cannot be used to waive Acculplacer for PSEO students because of Minnesota 
Legislation. 
 

4. Under Part 1 - Subpart D - 6 - same question about the "arithmetic" test 

See above. 
 

5. Under Part 1 - Subpart E - what is "early middle college students" and what classes are 

involved and who makes those decisions? 

See above. 

 

4.4.2: Weather and Short-Term Closings 

Faculty 

1. My only comment would be to set the notification time for weather and short-term 

emergencies to 5:00 a.m. Students departing from the St. Michael region or beyond may 

be on the road by 5:00 a.m. for 7:30/8:00 a.m. class when the weather is bad. Likewise, 

3:00 p.m. is cutting it a bit close for students in 5:00 p.m. start evening classes. A 2:30 

p.m. heads up may be a bit better. 

1. For the school delay/closing, I would support the night before for late start.  That has become 

the K-12 expectation.  For closing, by 5:30 a.m., and for closing/cancelling night classes, by 

NOON.  Students are on the road by 3:00—and so are faculty. 

2. I feel strongly that the time the president makes the decision to close the college be 4-

4:30am. I know of many students that drive an hour to get to class on time (normal 

weather) but it may be longer in bad road and visibility conditions only to get to college 

and it is closed. I agree that we need to get all students on the StarAlert System. It works 

great for me! If we make the time of decision 4-4:30 then students have time to wake up 

and check the status of the college. If open on a snowy morning they will have time to 

make the drive safely. And if college is closed and they know it, back to bed for them. 

This is important to me for our students’ safety! 
3. On the weather-related closures Part 3 last paragraph, although 5 a.m. and 5:30 a.m. deadlines 

are an improvement over 6 a.m., I think it’s important to note that we offer classes that begin at 

7 a.m., which means some faculty, staff, and students may need to know before 5 a.m. in order 

to make childcare arrangements and/or to allow for drive time to campus for a 7 a.m. arrival. 

The same potentially applies to 8 a.m. classes, of which NHCC offers many. 

4.







2. I understand people with allergies and fear of animals deserve a safe workplace but I am sorry 

to see a blanket policy concerning animals on campus. I think that therapy dogs and well-

behaved pets can make the campus more friendly. There is a service dog in one of my classes 

and I have to remind students (and faculty) regularly that he can’t interact with them; they 

would LOVE if there was a therapy dog in the classroom. 

This policy is not replacing the Visitor and Animals on Campus Policy (5.34), which 
allows therapy animals on campus. We have noted that we need to reconcile these two 
policies. We do have to respect that we should not interacting with Service Animals 

3. 3DUW����QXPEHU���UHIHUV�WR�³6HUYLFH�DQLPDO�RU�VHUYLFH�DQLPDO�LQ�WUDLQLQJ´�ZKLOH�SDUW���RQO\�
UHIHUV�WR�³6HUYLFH�DQLPDO�LQ�WUDLQLQJ�´��0XVW�EH�DQ�RPLVVLRQ�LQ�SDUW��� 

A service animal in training is not part of an accommodation, whereas as service animal 
is part of an accommodation, so we cannot prevent a service animal in #3. 

4. About 2% of people, including some faculty, are cynophobic.  Every time a dog is allowed 
into a classroom it ruins the educational environment for someone.  Personally, if I were 

forced to have a dog in my classroom, I would have very little choice but to retire.  

Please see response to #1. 

5. Re: Service Animals on Campus Policy  

Animals have a very positive influence on students dealing with stress, a total restriction on 
non-service animals is way too harsh.  Animals should be allowed to visit campus.  Of course 
these animals should be kept under direct supervision by the owner and must be controlled 
and on a leash at all times. While a very small portion of the campus community are 
frightened, the majority can benefit from the stress relief that animals bring.  Animals are 
allowed in many public and non-public places with no restrictions or negative 

consequences.  I oppose this overly restrictive policy and would like a revision that allows 
animals on campus. 
Sample of articles: 
http://animalsmart.org/species/dogs/dogs-help-reduce-stress 
https://www.nbcnews.com/feature/college-game-plan/campus-therapy-dogs-offer-

helping-paw-stressed-students-n556576 

https://www.psychologytoday.com/us/blog/canine-corner/201803/petting-away-pre-

exam-stress-therapy-dogs-campus 

 

Thank you for providing this feedback. We are trying to balance multiple needs, and we 
do still have the Visitors and Animals on campus that allows for therapy dogs. See 
response above. 

 

Racial Equity Policy & Procedure 
The Racial Equity policy! THIS! Great job on it!  

https://nam02.safelinks.protection.outlook.com/?url=http%3A%2F%2Fanimalsmart.org%2Fspecies%2Fdogs%2Fdogs-help-reduce-stress&data=02%7C01%7Cstacy.fitzpatrick%40nhcc.edu%7Caba27219cec1424b947f08d6bdd46980%7C5011c7c60ab446ab9ef4fae74a921a7f%7C0%7C0%7C636905117328742706&sdata=mlSBpoSTU1%2B49Bjbf5gitJOZ1%2Bg%2FsM%2Br4jF0u6iN4lM%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=http%3A%2F%2Fanimalsmart.org%2Fspecies%2Fdogs%2Fdogs-help-reduce-stress&data=02%7C01%7Cstacy.fitzpatrick%40nhcc.edu%7Caba27219cec1424b947f08d6bdd46980%7C5011c7c60ab446ab9ef4fae74a921a7f%7C0%7C0%7C636905117328742706&sdata=mlSBpoSTU1%2B49Bjbf5gitJOZ1%2Bg%2FsM%2Br4jF0u6iN4lM%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.nbcnews.com%2Ffeature%2Fcollege-game-plan%2Fcampus-therapy-dogs-offer-helping-paw-stressed-students-n556576&data=02%7C01%7Cstacy.fitzpatrick%40nhcc.edu%7Caba27219cec1424b947f08d6bdd46980%7C5011c7c60ab446ab9ef4fae74a921a7f%7C0%7C0%7C636905117328752715&sdata=E8mV33F6xqczr9ddLGZnmebozMaiV5DomwuHC%2B1g3ng%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.nbcnews.com%2Ffeature%2Fcollege-game-plan%2Fcampus-therapy-dogs-offer-helping-paw-stressed-students-n556576&data=02%7C01%7Cstacy.fitzpatrick%40nhcc.edu%7Caba27219cec1424b947f08d6bdd46980%7C5011c7c60ab446ab9ef4fae74a921a7f%7C0%7C0%7C636905117328752715&sdata=E8mV33F6xqczr9ddLGZnmebozMaiV5DomwuHC%2B1g3ng%3D&reserved=0
https://www.psychologytoday.com/us/blog/canine-corner/201803/petting-away-pre-exam-stress-therapy-dogs-campus
https://www.psychologytoday.com/us/blog/canine-corner/201803/petting-away-pre-exam-stress-therapy-dogs-campus




marginalized several groups on this campus. It is a major issue on campus that needs to 
be addressed. The intention is to create policies for all protected classes. This policy will 
serve as the framework for those policies. We are also working under the fact that racial 
equity is one of the current governor’s priorities.  
 
We removed the references to 2 hours of training from the procedure for the reasons 
you state. 
 

6. I am concerned about Part 8 of the Racial Equity Procedure. It reads like ½ “blame the Dean” in 

Part 8 a and ½ “blame the faculty” in Part 8 b. I am uneasy about this wording. I am also 

concerned about how this Procedure plays out in real life. Can a student complain and get 

Administration/Dean to alter a course grade by blaming the faculty member? Academic freedom 

feels to be taking a back seat to racial equity in Part 8. What practices are faculty supposed to 

eliminate (in Part 8 b ii)? 

This is not meant to blame anyone. We cleaned up the language to make it clear there 
should be intentional action towards achieving racial equity and closing the opportunity 
gap, and we’re making it clear that there is administrative support for people wherever 
they are on their journey. This is policy does not override the grade appeal policy and 
procedure.   
 

7. On the Racial Equity Procedure 3A, I think the Diversity & Affirmative Action roles are now 

separated (Affirmative Action is under HR) 

Answered above ☺ 

8. On the Racial Equity Procedure 4A, the phrase “The college administrators and supervisors 

should consult the Diversity, Equity, & Inclusion . . .” seems vague. Does “consult with” mean 

seek approval? Gain input? Something else? I think it’s important to clarify what that phrase 

means, especially when it comes to this policy and procedure’s relationship to pedagogy. The 

same applies to item 4Ci’s use of the phrase “been consulted and collaborated with.” 

We tightened up the language for clarity, and made it clear this section does not refer to 
curriculum or pedagogy. 

9. On the Racial Equity Procedure 4A, it seems contradictory to single out the American Indian 

group and its advisory committee without mentioning any other racial groups individually, since 

the policy and procedure are designed to create equity for all marginalized groups. 

The Diversity, Equity, and Inclusion Committee & the American Indian Advisory 
committee are the only two committees on campus that are specifically addressing 
marginalized. If other groups form, they can be added to that list.  

 

10. There is an assumption in the proposed policy and procedure that achieving racial equity could 

be at odds with academic freedom. These are not contradictory concepts. One of the most 

important parts of teaching critical thinking, and modeling it for our students, is the ability to 

reflect on ideas and how those ideas change and evolve. My concern with the wording of this 

policy is that it assumes there is one correct solution to addressing the opportunity gap. There is 

little to allow for differences in approaches and pressure to conform to one way of thinking or 



face discipline. Furthermore, have we assessed the potential impact on other student groups or 

are we assuming that they will continue to prosper in other ways? 



13. “Because it is a distortion of being more fully human, sooner or later being 

less human leads the oppressed to struggle against those who made them so. 

In order for this struggle to have meaning, the oppressed must not, in seeking 

to regain their humanity (which is a way to create it), become in turn 









cannot.  And the byproduct of such a policy will leave employees acting compliant, and 
scoring linear points for diversity, but not actually building an inclusive campus.  
 

I guess my overriding comment would be that we remove all language that has an 

element of prescription to it. And replace it with subjective language That leaves faculty 

autonomy intact.  I have attached an example of such in the word document.  The 

diversity policy needs major revision, and I strongly recommend we table it.  
 



I would ask policy makers.  Can you force heart /ethos change on people who are all at 

varying degrees of inclusiveness?  Is "inclusiveness" only percentages, "number of hours 

per year", and other quantitative measures?   
 

And I mean no judgment. If we want to build an inclusive campus, I would urge faculty 

and policy makers to try again, with more qualified Diversity Directors that have a track 

record of changing ethos.  I urge faculty to realize that this policy encroaches on our 

rights to develop pedagogy, to evaluate pedagogy in our respective departments, and to 

freely pursue professional development.  

 

Again, my attached document demonstrates a different way to write some of the 

policies, but my main feedback is that it should all be stricken completely, and revised 

under leadership from someone with demonstrated EQ in leading initiatives that change 

an organization's ethos and culture.   
 

Recommended Language Changes: 

From Procedure Statement 

Part 8. Academics and Pedagogy a. Academic Dean in collaboration with department 

faculty will be charged with ensuring that academic departments are advancing racially 

equitable  degree outcomes.   

b. Faculty will work together to increase their individual and collective capacity to 

effectively teach  a racially and ethnically diverse and changing student population by:  i. 

Collaborating as faculty to create and implement culturally responsive instructional  

practices, curriculum and assessments; and  ii. Eliminating practices that lead to the 

over‐ or under‐representation of any student racial  group compared to peers.  

Faculty will consciously work towards building individual and collective capacity to 

effectively teach  a racially and ethnically diverse and changing student population.  

Examples of this may include the following: 

i. Collaborating as faculty to create and implement culturally responsive 

instructional  practices, curriculum and assessments; and   

ii. ii. Eliminating practices that lead to the over‐ or under‐representation of 

any student racial  group compared to peers.  

iii. 



From Policy Statement 

Part 3. Campus Commitment North Hennepin Community College will provide resources 

to make racial equity an integral part of  all programs, policies and procedures it 

implements. This policy requires that considerations of racial  equity, that is, fairness 

and justice, are embedded in decisions at all levels of the college, including  leadership, 

operations, classrooms, pedagogy, programming, investments, facilities, and policy  

development. The goal of this policy is to institutionalize an approach to decision‐

making, pedagogy,  program and policy development, implementation, and evaluation, 

which improves outcomes and  reduces educational racial disparities and inequities for 

the people we serve. 

Thanks for your thoughtful response and suggestions. We have incorporated many of the 
recommendations throughout. We want this policy to support people’s development, 
rather than impose “heart change” from above. We also want to ensure that the proper 
supports are in place. Like all policies, this policy can be reviewed at any time, and we 
could and should revisit to make sure it continues to meet the campus’s needs. 

20. I think the Racial Equity Policy and Procedure and both well-written and helpful, I am 

concerned that the segments of both that address pedagogy do not appear to recognize 

the contractual right of faculty to academic freedom.  It goes without saying that 

sometimes balancing the need for culturally responsive instructional practices, 

curriculum and assessments with a faculty's right to academic freedom could be a 

difficult conversation and process.  Certainly, academics writ large does has a history of - 

and in some cases a current practice of - exclusionary practices that fall 

disproportionately on underrepresented communities.  Addressing the long-term 

impact of this history and changing current practices are an important commitment for 

institutions of higher learning to make and actually carry out.  And we also cannot forget 

that academic freedom is a cornerstone of democracy and one of the front line 

protections against fascism.  I would like to see language added to both the Racial Equity 

Policy and Procedure that acknowledges the existence of the academic freedom of 

faculty and commits all of us to the more difficult work of figuring out how to serve and 

respect both racial inclusion as well as academic freedom.  All one has to do is look at 

our current president's attempts (and even successes) in terms of negatively impacting 

inclusivity on college campuses - e.g., his executive order concerning free speech on 

campus, Department of Education changes on how accusations of sexual assaults on 

campuses are managed, etc. - to understand that protecting academic freedom helps us 

to protect and promote racial (and gender) equity.  We need to clearly protect and 

promote both racial equity and academic freedom - even if this means that the work of 
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